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This classroom project was carried out as part of a practicum made by a pre-service 
English language teacher in a public institution with 4th graders. The main objective was to 
implement the use of paralinguistic features in the classroom, reflect, and report if it could have 
an impact in students´ understanding of the messages conveyed by the teacher. The project was 
carried out in a similar way to a research study, having a theoretical framework for considering 
important concepts and a literature review to analyze and support ideas with different research 
related to the same field of paralinguistics. After the implementation of the methodology, the 
results drawn from the experience and the reflections made by the teacher, it was found that the 
use of paralinguistic features and nonverbal communication is really important to complement 
the teaching of English, it proved to be an excellent tool to avoid the use of L1 in the classroom 
and have a more language learning process. Learners showed more understanding of the 
instructions and were able to follow commands easier; therefore, these features should not be 
















 Este proyecto de aula se llevó a cabo como parte de una práctica hecha por un docente de 
inglés practicante en una institución pública con estudiantes de 4° grado. El objetivo principal 
fue implementar el uso de elementos paralingüísticos en el salón de clase,  reflexionar acerca de 
la implementación  y  reportar los resultados obtenidos en cuanto  a la comprensión o no  de los 
mensajes. El proyecto se llevó a cabo de una manera similar a un estudio de investigación, el cual 
consta de un marco teórico para la consideración de conceptos importantes y una revisión de la 
literatura para analizar y apoyar las ideas con diferentes investigaciones relacionadas en el 
mismo campo de la paralingüística. Después de la implementación de la metodología y a partir 
de los resultados extraídos de la experiencia y las reflexiones realizadas por el profesor 
practicante, se encontró que el uso de características paralingüísticas y la comunicación no verbal 
es muy importante en la enseñanza del Inglés, estos elementos resultaron ser una herramienta 
valiosa  para reducir el uso de  Español en el aula y tener un proceso más significativo. Los 
estudiantes mostraron una mayor comprensión de las instrucciones y fueron capaces de seguir 
órdenes más fácilmente; por lo tanto, estas características no deben ser  ignoradas a la hora de la 
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  INTRODUCTION 
 The field of English language teaching has received significant support from 
different studies in which strategies, techniques and other type of tools have been implemented 
to improve the learning and teaching of a language   using the correct tools to teach a foreign 
language in a public institution since many teachers have been employing methods which deals 
with the translation from English to Spanish or just the use of Spanish; therefore, there are not 
any successful or expected results. This is the reason why the idea of this project emerged as an 
alternative for teachers to promote the exposure and use of L2, taking advantage of paralinguistic 
features. In this form the teacher would not have to use the translation to express an idea which 
can be explained through using body language. The current project emerges from the need to 
expose learners to the target language and provides in-service teachers with alternatives to 
reduce the amount of L1used in the English lessons.  
The current classroom project aims at facilitating the comprehension and interaction 
during English classes carried out at a public institution in 4th grade through the use of 
paralinguistic features and nonverbal language. That is, paralinguistic features will help the 
students to understand what the teacher is saying, and the students can also communicate what 
they want to express through the use of their body when repeating and imitating what the teacher 
is saying.  
This project was developed under three students´ objectives which basically refer to the 
idea of increasing understanding and learning of the language through the use of paralinguistic 
features. There is one teacher´s objective which is related to the impact that the teacher can cause 
in students if they use English all the time during class to convey the intended messages with the 
help of nonverbal communication. Three concepts have been analyzed and implemented in the 





development of this project, paralinguistic features, body language and gestures and finally 
kinesthetic. These concepts will be explored to understand better the theory that will support this 
classroom project. Along with the concepts found in the theoretical framework, some important 
authors and studies are considered in the literature review section to support concepts and  results 
obtained in this project. It was expected to find similar results to the ones obtained or mentioned 
in these theoretical sources in relation to the positive impact that paralinguistic features can have 
when teaching English to beginner learners of 4th grade in a public school.   
The context related to the implementation of this project is explained thoroughly in the 
methodology section where more information about the grade, school, learners´ profile and other 
relevant details about the whole process are provided. The implementation of the project was 
carried out during the practicum that was conducted by the author of the project working as a 
pre-service teacher in a public school, teaching English for 2 hours every week during 3 months 
as part of her guided practicum subject at the language teaching program. Many activities and 
materials that required the use of paralinguistic features were included in the planning of the 
lessons and later were analyzed and discussed with theory through some reflection formats.    
The results and experiences were reported after the implementation of all the classes in 
the part of the reflection formats. In general, the paralinguistic features proved to be helpful and 
relevant to be considered when teaching English. This section gives a detailed description and 
support on why and how this project provided a relevant report about the use of nonverbal 
behaviors in the classroom, this report is divided in different sections. At the end, a conclusion is 
included to summarize the most important issues and integrate them in one section.  
 
 






 The trends for teaching English as a foreign language have fostered the use of the ICT’s 
which have empowered the English learning process of some students, particularly those who 
belong to private institutions. However, in public institutions, English teachers face the challenge 
of  not having technological tools required for the teaching and learning of English, as well as 
other resources and amount of hours to expose learners to English; the teacher who takes part of 
this process must have a variety of strategies to lead  students towards successful learning. One 
important feature to consider and one that teachers sometimes leave out  is the use of 
paralinguistic features in the classroom. Crystal (1975) argues that implementing paralinguistic 
features when teaching English facilitates the learning process and students’ understanding of the 
target language. 
This project aims at implementing different strategies for promoting the use of L2 in the 
classroom, especially where the students’ lack of practice provokes several deficiencies in the 
learning process; therefore, they lack basic competences and background to keep up with the 
demands of learning English in a communicative way. The new program of bilingualism in 
Colombia requires students to develop  competences in English; however, the time that they 
spend practicing English in the classroom is not enough and also the teachers do not use English 
with functional purposes  for example, they do not use English all the time, preventing learners 
from exposure to real English. This project seeks to prove that through the use of Paralinguistic 
features in the classroom, teachers can diminish the use of L1 in a considerable way, so it is 
going to maximize the use of paralinguistic features in the EFL classroom.  
Crystal (1975) states that “Paralanguage is in fact, generally seen as a kind of bridge 
between non- linguistic forms of communicative behavior and the traditional central areas of 





verbal linguistic study” (p.164); in the same way, he also claims that it is important to know that 
in order to have a meaningful and comprehensible class; teachers can combine words with the 
use of paralanguage. Teachers perform their class in a more effective way through the use of 
paralinguistic features of language which are extremely important as they can help to convey the 
messages faster; for example when the teacher is introducing new vocabulary, he can make use 
of her body language without having to use L1; moreover, the use of paralinguistic in class helps 
the teachers to have a better communication without using their mother tongue, this makes the 
use of nonverbal communication essential for any English learning scenario.  
The role of body language in educators is really relevant when they are teaching English 
because teachers would not have to use Spanish in the classroom; this would show learners how 
relevant English is if they use it in a meaningful and constant way, this attitude would really 
stand for a more communicative and more meaningful learning process and teachers would be 
able to transmit what they really want to the students; Gregersen (2007) argues that nonverbal 
language complements verbal language and facilitates effective communication between 
teachers, learners and topics. It is very important that teachers realize how meaningful, useful 
and helpful is the use of paralinguistic features when teaching another language, in order to 
improve students learning process (understanding, motivation, among others). Most of the 
teachers in primary school are reluctant to use English all the time in the classroom, because they 
fear that students will not understand and the discipline will be affected, these teachers impact 
the student´s learning process negatively because the student is not challenged to try to 
understand what the teacher is saying. When teachers make use of nonverbal communication, 
they feel more confident that the message they are trying to convey is being understood. 
The present project aims at facilitating the teaching and understanding of English to 





cooperate with the learning of English in beginner learners, for this, it is necessary to make the 
project in a public primary institution in which students have real problems in learning English, 
the impact of this project could be positive or negative in the English lessons;  learners will be 
exposed to English constantly and in a meaningful way; therefore, learning will be evidenced 
through the development of the lessons, the use of paralinguistic features and not use of L1 in the 
classroom as they have been used to traditionally.  
According to Gregersen (2007) nonverbal communication plays an important role in 
second language communicative competence; this author considers as important the role of some 
paralinguistic features like: gestures, facial expressions and gaze behavior  because the teacher 
can convey different messages in an implicit way making easier the students’ understanding and 
generating motivation in them to try to relate the movements and expressions with the language.  
Barr (2003) agrees that the functions of paralinguistic make the development of comprehension 
in communication easier. This means that the teacher can make himself understood when he is 
trying to teach using his body to make the class look like a real interaction or a conversation. The 
use of paralinguistic features in the classroom facilitates the communication and the interaction 
between teacher and learners and learners and topic which is very important to create an 
atmosphere that increases motivation in the classroom. 
The idea to make this project emerged from the need of having English lessons that 
simulate real use of the language in the classroom which did not occur in different public 
institutions; Rebora (2011) says that the lack of resources causes limited fluency in English, and 
learning disabilities. Through observations carried out in public schools, it was evidenced that 
there are some problems with the teaching of English in beginner learners for example, it was 
noticed the lack of some resources to learn English such as computers, video beam, workbooks 





among others, another problem related to learning English is explained by Hsu (2006) who 
argues that the bad use and the lack of some paralinguistic features such as  body language, 
gestures or tone of voice is a repetitive behavior in teachers; this situation makes the students 
lose their motivation, this is why there should be a focus on exposing learners to the target 
language as much as possible which would increase the learning and understanding of the 
language. 
In order to carry out this project, the investigator acting as a pre service teacher conducted 
several English teaching sessions as part of her practicum in a public institution, in 4th grade. 
Paralinguistic features were expected to be implemented during the development of this 
classroom project, that is to say with the  practicum with 4th graders in primary school, in order 
to promote students’ learning and understanding of this new language to facilitate their learning 
process; some activities like, mimic, theatre, body movement while explaining, among others 
will be implemented in order to make students understand what is being said or explained to 
avoid the use of dictionary or translations into the mother tongue in order to create a more 
realistic environment in which students and teachers minimize the use of the first language. 
1.2 Objectives 
1.2.1 Students’ objectives 
• To encourage students to combine the use of words with some paralinguistic features. 
• To increase interest and motivation in students for learning English through the use of         
some paralinguistic features, such as: tone of voice, body language and gestures. 





• To identify the impact of the use of some paralinguistic features such as: tone of voice, 
body language and gestures in the classroom and in the students’ English learning 
process 
1.2.1 Teacher’s objectives 
• To recognize the importance of implementing paralinguistic features such as: tone of 
voice, body language and gestures when teaching English to beginner learners in order to 
help them with their understanding of the target language without the use of translation or 
dictionaries. 
• To identify and observe benefits and challenges of using paralinguistic features with 



















2. THEORETICAL FRAMEWORK 
2.1 Conceptual framework 
This project is going to be based on three concepts which will guide the development of 
this classroom project; the first concept is Paralinguistic features which refers to the method a 
person uses to explain the relationship between non-verbal forms and the traditional central areas 
of verbal linguistic study that represent the union between comprehension and communication 
which involves movements, feelings, thoughts, and behavior about other people or things. The 
second one are gestures and body language that refer to a way of non-verbal communication 
which includes movements of face and other parts of the body. The last concept is Kinesthetic 
which enables teachers to work not only on the presentation of the topic, but also on the use of 
those features that are not verbalized. Paralinguistic will be explored in the current document 
mainly through the contributions made by Crystal (1975), Barr(2003), and Ishiguro and Flagital 
(2006). The concept of body language will be explained based on the studies made by Richards 
and Rogers(2001), Patrick W. (2005), and Ahmed (2012). The concept of gestures  and body 
language will be treated by Cook and Goldin-Meadow (2006), Tellier (2007) and Nikazm 
(2008). Finally the concept of kinesthetic will be explored with the studies made by Salas (2004), 
Riha and robles (2009) and Linksman (2012).   
2.2 Paralinguistic features in EFL classrooms Gestures and body language 
According to Saitz (2007) body language and gestures refer to a way of non-verbal 
communication which includes movements of face, hands and other parts of the body. Saitz 
(2007) says that in language education, teachers are expected to perform their classes in a more 
effective way, and foster the creativity which can help beginner students understand by using 





certain strategies that compensate their understanding, implementing the use of body language 
and gestures can help teachers and learners to achieve these goals. 
According to what Saitz (2007) says, the use of body language and gestures inside the 
classroom is the union between comprehension and communication, which involves movements, 
feelings, which are physical abilities. Gestures and body language allow people to communicate 
different feelings and thoughts; gestures are usually combined with body language to 
communicate a message, to help understanding. (ibid) 
To support this view of the importance of body language and gestures in English classes, 
Miller (2005) says that body language is the human interaction in which people focus on the face 
signals since that signals give some cues to support or contradict verbal messages; the author 
argues that facial expressions are the first base of information, then the words to show the 
internal feelings; according to what miller states, for teachers, the use of body language is 
important due to the fact that it conveys signals support of what the teacher is saying. 
In order to facilitate students understanding of the verbal message it is important to add 
body movements and gestures, which will help students to grasp meaning, as Cook and Goldin-
Meadow (2006) say that adding gestures to verbal language when giving instructions make 
instructions more effective, since they motivate students to produce gestures of their own during 
the instructions and that leads to learning; this means that the learners will use the body language 
to communicate with others without the need of using their mother tongue, since they will be 
able to express their ideas supported by the combination of all the paralinguistic features.  The 
authors highlight the importance of adding gestures when giving instructions to children, since it 
enhances learning and motivation.  Cook and Goldin-Meadow (2006) also states that “The 





gestures teachers produce during instruction could facilitate learning by helping children 
understand the words that accompany those gestures” (p.26). According to the authors the use of 
paralinguistic features in the classroom facilitates the comprehension of the students and they 
understand more what the teacher says when the verbal language includes gestures than when it 
do not; gestures improve second language learning and understanding.  
In order to support this concept (body language and gestures) the author Tellier (2007) 
says that in second language acquisition where learners do not have the same level of 
understanding of the second language, learners rely on teacher’s gestures to understand what is 
being said which means that gestures need to convey enough meaning to be understood. The 
author relies on the importance of using gestures in a classroom as students do not have the same 
level of understanding of the second language.  According to Tellier (2007) “teaching gestures 
do not only help in the process of understanding. We can indeed suppose that they have an 
impact on the memorization of the vocabulary” (p.2). As Tellier states learners will benefit on 
understanding and memorization of vocabulary given the fact that nowadays learners are more 
visual. 
In conclusion Saitz (2007), cook and Goldin meadow (2006) and Tellier (2007) argue that 
Gestures and body language are the use of non-verbal language to teach, combining non-verbal 
language and verbal language, which means that teachers should use their face, hands or parts of 
the body to express himself in order that learners understand the message (what is being said). 
The use of gestures and body language in the classroom is essential; due to the fact that, the 
students need to be captivated by the teacher, who is the person responsible to guide, and also to 
enhance learners understanding of instructions, new vocabulary, and explanations; something 





worth pointing out is to understand that the students’ attention depends on the teacher tools, and 
one essential tool is the use of body.  
2.3 Strategies for involving paralinguistic features in the classroom: Kinesthetic 
In language education, teachers are expected to become reflective upon their practices 
and make changes which can impact their teaching environments. Kinesthetic shows the teachers 
that is important not only work explaining a topic, also is necessary to include the use of their 
bodies; many children need to use their body to express, since they need to move their bodies to 
understand easier what they are learning. 
According to Linksman (2012) Kinesthetic learners require body movement and action 
for optimal results, they need to move around and they need to use their hands. The author shows 
us that Kinesthetically oriented for children is stressful because they do not like to be asked to 
“look and listen” for long periods of time, since they feel it like a frustration, for they need to use 
their body all the time to move in the classroom. Linksman (2012) says that kinesthetic students 
for relieving stress, they do other things in the classroom such as stand up, “sharpen their pencil 
several times, ask to go to the rest room, or drop things”, if they are sat long periods of time 
working in a desk, so they should be asked to be monitors of the class, or “to run errands”. The 
author agrees that kinesthetic students generally take part in kinder garden and they need to make 
group activities involving songs with various actions and routines, it is necessary because of the 
level. 
Kinesthetic is essential for beginner learners, but it is too important to know that students 
should manage other intelligences as Riha and robles (2009) say that a person with a high 
linguistic intelligence would have a strong ability to learn languages or use language to 
manipulate their environment. The authors also state that Bodily-kinesthetic intelligence involves 





the use of mental abilities to control and coordinate body movements. Riha and Piña (2009) 
comments on “kinesthetic intelligence share the same relationship as musical and linguistic 
intelligences-- a person found to possess a high intelligence in one often has a high intelligence 
in the other”(p.33). The authors agree that one intelligent is proportional with other intelligent, 
because is necessary that a student can manage other intelligences in cases when he needs, for 
example if the student is in a class of listening he needs to understand that he should adapt to the 
environment. 
Kinesthetic is significant for the students learning development, but it is also important 
for facilitators when teaching English. Salas (2004) explains how the experience is when 
teachers use kinesthetic methods in the classroom. The author mentions that to include 
kinesthetic methods are beneficial because the students learn in a more effective way the topic 
which is explained. The author says that “At least one expert believes that while some children 
may learn best kinesthetically, teaching a child in his or her “best modality” does not affect 
academic achievement.  In his view, teacher should teach according to the content’s best 
modality, namely, lessons are most effective when the content, rather than the student’s “style,” 
drives the choice of modality” (p.70). The author agrees that kinesthetic techniques may be less 
successful with students with physical impairments, or with very shy students.  Yet these 
challenges are possible to overcome. Teachers can modify their lessons to fit the unique needs of 
their students – kinesthetic methods do not necessarily require physical strength, coordination, or 
theatrical performance. 
Having the points of view of the authors mentioned above, as a teacher in development I 
conclude that the combination of discipline and imagination is an invaluable foundation for 
creative thinking. Encouraging children to work both alone and with others, to give and to take, 





to evaluate and to edit, to feel and to think, proves to be significantly to students, and to teachers. 
In order for teacher to help linguistic learners progress, she needs to use language that the student 
can relate to and fully comprehend. If used correctly, language can provide a bridge between the 
material and the learner; for that reason is necessary to implement kinesthetic methods in the 
class, since Kinesthetic methods may excite our students about the material they are studying, 























3. LITERATURE REVIEW 
Hsu, Lin, Watson and Chia Ho (2007) showed a sample of 235 students drawn from two 
large technology institutions in central Taiwan. The participants were asked to respond to 
instruments designed to measure the frequency of teachers’ nonverbal immediacy behaviors 
influencing students’ willingness to speak English in class. The results of this study indicated 
that teachers’ nonverbal immediacy behaviors were correlated positively and significantly with 
students’ willingness to talk. Multiple regression analyses revealed that four nonverbal teacher 
immediacy behaviors—touching, relaxed body position, looking at the board or notes, and 
gestures—were significant predictors of students’ willingness to talk. The authors who 
conducted this study examined teacher nonverbal immediacy in relations to students’ willingness 
to talk in English classes. 
According to the findings in Hsu, Lin, Watson and Chia Ho (2007) Students’ willingness 
to talk (WTT) became more likely when teachers demonstrated a relaxed body position, using 
gestures, and looking at the board or notes while teaching English. The findings contribute to the 
knowledge of students’ WTT in a number of ways. First, this study introduces the concept of 
employing nonverbal immediacy behaviors in the classroom and its significance to students’ 
WTT. The findings suggest that students’ WTT is likely to increase when teachers demonstrate 
nonverbal immediacy while teaching. Teachers’ nonverbal immediacy behaviors contribute to 
positive interpersonal relationships with students. Lin, Watson and Chia Ho (2007) state that 
“students are less anxious and more self-confident in the learning process where they feel that 
they are supported and accepted; concurrently, students’ WTT is increased”(p.13). In relation to 
the strategies the finding confirms what researchers in the fields of counseling and psychology 
have noted, that touching can be extremely important in communicating care and support to a 





patient, touching students in a positive and appropriate way conveys care and encouragement, 
significant in reducing tension, and further enhances students’ WTT in English classes. 
Hsu (2006) informed in her findings that “students’  motivation  for  learning  English 
 was  likely  to  increase  when  they  observed  their teachers  demonstrating  these  nonverbal 
 immediacy  behaviors while  teaching English” (p.9). It is an aid for students’ motivation that 
teachers build an appropriate atmosphere while they are teaching English. Hsu (2006) also found 
that there exist five teachers’ nonverbal immediacy behaviors which could help to increase 
students’ motivation for learning English; these behaviors are: gestures, smiling, variety of vocal 
expressions, relaxed body position and the use of monotone voice. All these facilitators of 
nonverbal immediacy behaviors could make students take the risk and avoid inhibition when 
learning English. Hsu (2006) results suggest that in a positive and significant way, the 
relationship between teachers’ nonverbal immediacy behaviors and students’ motivation for 
learning English was correlated. If teachers do not implement these nonverbal immediacy 
behaviors, learners could not be motivated to learn English. Several teachers do not know how to 
motivate students for learning English. Hsu (2006) research aimed to focus on how teachers’ 
nonverbal immediacy behaviors impact students’ motivation for learning English. Hsu (2006) 
researched on English courses in a central Taiwan Technology Institution in which 303 students 
were enrolled, and they were asked for their awareness of the teacher nonverbal immediacy 
behavior and their motivation for learning English.  
Barr (2003) conducted a study and how it could be evaluated; in a category learning 
experiment, participants learned a set of novel colors from a speaker. When the speaker’s 
paralinguistically expressed, confidence was consistent with the underlying category structure, 
learners acquired the categories more rapidly and showed better category differentiation from the 





earliest moments of learning. Forty-four undergraduates participated in the study for course 
credit or payment. Eight were excluded because they had guessed the purpose of the experiment, 
leaving a total of 36 (22 females and14 males). 
According to the findings in Barr (2003), paralinguistic information also correlates with 
epistemic dimensions of thought; comparatively little research has addressed the sensitivity of 
listeners to these dimensions. The results of this experiment support the view that language users 
can transmit conceptual knowledge paralinguistically. When a referent is classified by speakers 
the listeners pay attention to both what is said and how it is said. The idea that listeners can 
exploit paralinguistic cues to learn about category structure is supported by an experiment. 
Learners who heard cues that were consistent with the structure of the underlying categories 
learned faster, and showed better within-category differentiation of instances, than did learners 
who heard inconsistent cues. Barr (2003) stated that “The finding that paralinguistic information 
modulated learners’ typicality judgments in the predicted direction, provides further support for 
the main hypothesis that learners take speakers’ paralinguistically expressed confidence into 
account when learning concepts”(p.5). Paralinguistic cues can enhance coordination in other 
ways, too. A speaker’s certainty, conveyed paralinguistically, can enable listeners to make 













In this project the pre-service teacher implemented some paralinguistic features such as: 
body language, gestures and voice projection during the practicum sessions in the fourth grade of 
a public institution. The main objective of this project was the implementation of some 
paralinguistic features in the process of teaching a foreign language and the relation among these 
and the topic being presented in order to facilitate students’ comprehension. To develop this 
project, the pre-service teacher implemented paralinguistic features in the pedagogical 
practicum; she used body movements, gestures and their voice projection at the moment of 
teaching. With the purpose of   succeed in this project, the pre- service teacher did some 
activities like mimic, theatre, facial expressions among others when talking, with the interest of 
seeing how students reacted to these new activities and to see if it made easier for them to 
understand what the teacher was saying in the target language without any translation into their 
mother language.  
4.2 Context 
The focus of this project is a primary public school,  there are 250 students and 15 
teachers in this public school, the economic status of students is medium level, the school has 
some resources such as: computers with access to internet, tape recorder, and every classroom 
has a board. English teaching at this school is being oriented by the English standards proposed 
by the Ministerio de Educación (MEN), although it seems to be that there is not a logical 
sequence of the topics, this fact can be evidenced in the students' English level since they know 
some things about English but I noticed they needed more comprehension and go beyond into 
the topic 






 In the public primary school there is one teacher per group, who guide all the subjects 
including English subject; there are around 30 students in each classroom, the English 
curriculum is based on the guia No 22 estandares basicos de competencias en lenguas 
extranjeras: ingles EL RETO; the groups are from first to fifth grade, the age range is between 
six to ten years old. 
4.4 Participants 
4.4.1 Students 
The participants of this project are students of fourth grade, there are 28 students, 16 boys 
and 12 girls, the range of age is between 9 to 12 years old, these students are from a middle socio 
economic status; some of them are from low socio economic status, the English level is A1. the 
students were organized in different groups since the teacher had a different methodology to 
study, the students were organized in commissions, the Monday’s commission, the Thursday’s 
commission, the Wednesday’s commission, the Tuesday ‘s commission and the Friday 
commission, in this way they worked depending on the day since from Monday to Wednesday 
they worked by commissions, but the Tuesday and Friday they worked in works’ tables, it 
consisted on divided the group into two parts. Each commission and each table had a moderator 
who was in charge of controlling the discipline in the classroom. 
4.5 Design  
 This classroom project was aimed at focusing special attention on the use of 
paralinguistic features in a group of fourth graders; the steps followed in the execution of the 
project are body language, tone of voice, kinesthetic. According to Saitz (2007)   the use of body 
language and gestures inside the classroom is the union between comprehension and 





communication, which involves movements and feelings which are physical abilities. The use of 
kinesthetic in the classroom is very important since beginner students need to move their bodies 
to understand easily what they are learning, according to Salas (2004) mentions that to include 
kinesthetic methods are beneficial because the students learn in a more effective way the topic 
which is explained by movements. Which the use of paralinguistic features in the classroom 
minimizes the use of the mother tongue, and it helps the students to facilitate their learning 
process of English. 
4.6 Implementation  
In the execution of this classroom project, the materials used were:  flash cards, which 
were used to teach new vocabulary or to introduce a new topic for the class, also the flashcards 
were implemented to facilitate the students’ ability to memorize those new words. (see appendix 
1). The lesson plans were used to take into account the importance of planning classes knowing 
that the use of paralinguistic features are very important at the moment of teaching. For instance, 
when the teacher was planning the class it was analyzed by the teacher that at the moment of 
teaching daily routines she could use her body to teach them. That is why before the design of 
the lesson plans it was taking into account the body language, gestures and the paralinguistic 
features that were going to be used during the class. (See appendix 2). Also after the execution of 
the classes,  the reflection sessions were made in order to evaluate and make correction on the 
aspects that need to be improve for the future classes; the reflections contained theory by some 
authors  which supported what was found, immediately at the end of the reflection the results 
part was written  ( See appendix 4).  
 





5. RESULTS  
Students involved in this classroom project were active learners; they showed enthusiasm 
in learning. Most of the students were characterized by showing a high level of interest and 
motivation during the classes, they participated in the activities and showed understanding and 
learning of the new input the teacher gave to them. Students also developed social skills given 
the fact that during the activities they cooperated and interacted among themselves, students had 
the time to know themselves, to practice routines, to express their interests, and express issues of 
their personal lives. Students medium social status was evidenced by the resources they used for 
their learning process, given the fact that those resources were just enough for their classes. Most 
of the students were very attentive and participative during the sessions. 
5.1 Professional Development 
In this session, there are aspects to reflect upon professional development. In this part, 
practitioner reflected on their implementation about paralinguistic features taking into account 
what went well and what did not go well in aspects such as challenges, material design, lesson 
planning, and activities implementation.  
5.1.1 Challenges faced during the implementation 
During the implementation of paralinguistic features, there were different challenges that 
teacher had to face throughout the classes. The First challenge was to talk most of the time in 
English by using paralinguistic features to facilitate learners’ understanding without using L1. 
For example, when the teacher was introducing the daily routines, she used her body language 
and gestures while she was talking to make students understand that they had to do the same with 
their own daily routines.  





The second challenge was the use of paralinguistic features as an aid for both, students 
and facilitator since learners could understand what the teacher said and teacher could make 
herself understood through the use of body language and gestures, for example the teacher used 
her body language to introduce the topic by making mimic while she was talking, she said “in the 
morning” while pointing out to the board to a draw of the sun, “I take a shower” and she made 
the mimic of taking a shower, in this way most of the students comprehended that the topic was 
about daily routines, some of the students said “aaa el tema para hoy es lo que hacemos en el 
dia” this is how they showed understanding of the paralinguistic features. Also the students 
imitated their teacher’s body language; when learners had to explain their daily routines, they 
also used body movements to accompany the words; to give an example, a student had to present 
his daily routines, he said “I take a shower at 7:00 O’clock” while he touched his hair simulating 
the action of taking a shower.   
Another challenge was perceived during the implementation; there were some cases in 
which the paralinguistic features were not enough to make learners understand some phrases that 
contained abstract concepts and others that were difficult to explain through the use of 
paralinguistic features. For that reason, the teacher had to rely on their last resource that was the 
translation into their mother tongue (Spanish). For instance, when the teacher was explaining a 
different member of the family such as “uncle” or “aunt”, using the apostrophe ‘S, the teacher 
described the relationship between the members and said: “this is my father’s brother” in order to 
make the students understand that the word she was trying to explain was “uncle”, but the 
learners could not understand what the word was. In that specific situation, the teacher found it 
difficult to explain the word “uncle”, so the alternative used by the teacher was using Spanish by 
saying the word “tio”. There are other alternatives to explain the word “uncle”, like using some 





flashcards with famous characters like the Simpsons family, among others in which they can 
identify the meaning of the word since they already know the characters. Nevertheless, for this 
particular situation, the facilitator just found L1 as the only alternative. This particular case led 
teacher involved in the current project to realize that even though they are familiar with different 
paralinguistic strategies, when an unplanned situation emerges in the class, the use of L1 
becomes an alternative. 
During the implementation there were some challenges that the teacher could overcome 
by using paralinguistic features, and others which emerged and were solved without using such 
paralinguistic features. 
5.1.2 Material design and implementation. 
The material for the classes was adapted by the teacher according to students’ interests, 
needs and ages in order to carry out the implementation. First, the teacher  noticed students’ 
interests by observing them in previous classes; for instance, when students had free time, they 
started to share some information about their personal interests. They said “usted se vio los 
Simpson donde Homero se monta en un carrito de supermercado y va a matar a Moe, es muy 
chistoso”. By listening to this, the teacher inferred that the students liked or knew this TV 
program (The Simpsons). Thus, in order to make the class interesting for the students the teacher 
realized she could include material based on The Simpsons. Second, to know students’ linguistic 
needs and what they could do according to their ages, the pre-service teacher asked the in-service 
teacher for what type of knowledge they had about English and what they knew about other 
subjects. She also asked for what students could do according to their ages; to cite an instance, if 
they could infer meaning by watching some images. 





There was an aspect that went well during the implementation, which was the use of 
flashcards. Teacher adapted some material taken from the internet (for example flashcards) in 
order to use it as an aid to complement the teacher paralinguistic features, with the purpose of 
avoiding the use of the mother tongue (Spanish), and facilitate students’ understanding of the 
new input, for example, when presenting daily routines, the teacher implemented some 
flashcards as the second resource for students’ comprehension of the new vocabulary; given the 
fact that, there were some moments in which the paralinguistic features were not clear enough 
for students, then the teacher had to rely on the flashcards she brought to reinforce students’ 
understanding of the new vocabulary, by way of illustration, when the teacher explained the 
daily routine of going to school, it was difficult for her to make students understand through her 
body movements, thus she had to rely on the flashcards she had brought.   
During the implementation there was some material that the teacher used which did not 
work in the activity. For instance, students had to bring some animal toys for an activity, during 
the activity students had to introduce themselves as an animal and also performed the animal 
(make the sound and also make some movements as the animal) and show the toy. After the 
implementation, the reflection occasioned two different points of view for the practitioner. For 
two of them, although the activity and the material did not work in that class, the toys can play 
an important role for the students in order to understand which the animal is by linking the name 
or the sound of the animal with the toy; thus the activity became valid to affect student’s 
vocabulary knowledge. It is also part of paralinguistic features since with the use of toys the 
facilitator could avoid the use of Spanish in the classroom. On the other hand for the other 
practitioner the toys did not play an important role in the activity since it was just for students to 
show them, also it was not necessary to implement toys in view of the fact that the paralinguistic 





features gave students all the information they needed to recognize which was the animal that the 
student was portraying. In addition to the lack of importance the toys had in the class, they were 
a factor of distraction for students in some point of the class, for instance: after the activity they 
did with the toys, students started to play with the toys and were not paying attention, then the 
teacher had to pick up the toys in order to continue with the class. 
5.1.3 Lesson planning and implementation 
Classes were planned to guide students to achieve the aim of the lessons in which some 
strategies such as paralinguistic features were used to facilitate learners’ understanding of the 
topics. At the moment of planning the lessons, the teacher was conscious of the implementation 
of paralinguistic features during the activities, for example: when planning the activities for the 
class about daily routines, she designed the activities taking into account the kind of 
paralinguistic features she was going to use (in the activity about presenting the daily routines 
she knew that she was going to mimic the actions while talking). During the implementation 
there were some moments in which the teacher had to change an activity she had planned, for 
instance: in the activity in which students had to say and performed their daily routines (see 
annex 2 lesson plan 5) the teacher had to modify the part in which they shared the daily routines 
they had, the activity demanded time for its realization.  
During the planning the teacher took into account the relationship between the material 
(flashcards) she was going to use and the paralinguistic features, for example: in the class about 
daily routines, the teacher decided to use some flash cards in order to support her body language 
and gestures in case the paralinguistic features were not clear enough, for the explanation they 
could rely on the flash cards. For example, as in the introduction of the daily routines, the teacher 
first performed the daily routines while talking, then in order to reinforce understanding the 





teacher showed students the flashcards and also implemented again her body language and 
gestures, and in this way most of the students understood what the teacher was explaining (the 
daily routines).  
On the other hand, there was a lesson in which the teacher did not have clear the 
implementation of some material she had asked the students to bring. For instance, in the lesson 
planning about the animals, the teacher wanted students to bring some toys they were going to 
use in the class, but the teacher did not make any connection between the material and the 
paralinguistic features since the main purpose of bringing some toys was for students to have fun 
and let them interact with realistic material; also the toys were a factor of distraction for students 
in the class, affecting the discipline, due to the fact that students started to play with the toys and 
were not paying attention to the teacher’s explanation. The teacher realized that there was 
another way to make the activity in which the students could use the toys without generating 
distractions; it consisted on putting all the toys in front of the classroom and just using them 
when the activity demanded it. 
5.1.4 Activities implementation 
In terms of activities implementation, they were consciously designed to implement 
paralinguistic features in the classroom. In most of the activities the use of body language 
facilitated the comprehension and assimilation of the topics, for instance: in the activity of daily 
routines, the teacher could use most of the time the paralinguistic features in order to avoid the 
use of the mother tongue (Spanish); in the explanation of some phrases like: “take a shower” or 
“have lunch”, the teacher could make clear the meaning of what was being explained. In that 
way, the students could understand the language without their teacher having to use Spanish. 
During the implementation of the activities, the teacher took advantage of every moment in 





which she could use paralinguistic features, there were some activities which were not designed 
consciously for the use of body language and gestures, but the teacher tried to use it most of the 
time, when giving instructions for examples, during all the activities and also encouraging 
students to use it.  
5.1.5 Theory and Practice 
In order to carry out this classroom project, it was taking the basis from some authors 
concerning the use of paralinguistic features by the teachers\ using nonverbal immediacy 
behaviors when guiding the lessons. Several authors suggest that when teaching English to 
beginner learners, teacher should implement paralinguistic features in order to improve students’ 
understanding of instructions and also the learning of the new language (English); during the 
implementation of the classroom project, students showed a high level of interest and willingness 
to participate increased. In addition to this, the motivation also increased since the teacher’s body 
movements led them to comprehend the intended messages. This is supported by what Hsu 
(2006) claims in her findings that students’ motivation for learning English tends to improve 
when they observe their teacher’s movements.  
A number of students’ responses were positive in terms of understanding, also in terms of 
learners’ outcomes, for example: they assimilated the movements of the teacher, and they used 
them in the same way to convey the message for example, when asking for permission to go to 
the bathroom, they  used the word bathroom along with some movements related to the necessity 
of going to the bathroom, for example they said “teacher bathroom, bathroom” while they 
touched their stomach or moved their feet quickly ;student’s responses were positive due to the 
fact that they used the new knowledge of the target language in the classes (vocabulary). As 
Saitz (2007) states, in language education, teachers are expected to perform their classes in a 





more effective way, and foster creativity, which can help beginner students to understand by 
using certain strategies that compensate their understanding; implementing the use of body 
language and gestures can help teachers and learners to have more successful results. 
Furthermore, Miller (2005) argues that body language and gestures are important for teachers 
due to the fact that they convey signals supporting the verbal message the teacher is giving. 
5.1.6 Academic growth 
After the implementation of the classroom project, in terms of academic growth, the 
practitioner could learn some issues from that experience that could help her as a facilitator. The 
teacher agreed that the use of the paralinguistic features is an aid that can be used at the moment 
of explaining a topic for a group of beginners in order to avoid the use of Spanish and promote a 
communicative need in the classroom. Moreover, the teacher learnt how to deal with discipline 
issues and how to manage her time in the classes; in addition, teacher could experience that the 
theory of paralinguistic features can be implemented in the classroom, and it can be adjusted 
according to the students’ needs, ages, and levels. As it was a great experience; the facilitator 
became more fluent when talking in English to the learners since she could speak most of the 
time in English; the Teacher also became aware of some mistakes they made, for example, in 
terms of pronunciation, when facilitator did not know how to pronounce a word or were 
confused with the pronunciation of  some words like circle in which the facilitator pronounced it 
like /ˈsaɪkl/; she even improved the lexical competence or range of vocabulary, and she could 
add new knowledge to her experience as teacher in development, such as classroom 
management, for example when the students were misbehaving teacher had to implement 
appropriate strategies to control disruptive behaviors like the use of commands which were 
followed by an action for example the teacher said “touch your head”, “sit down”, or “stand up”, 





and  that helped to establish discipline in the classroom for example when they were working 
with some common expressions or classroom commands, learning occurred because this 
language was used in a daily through routines that became very  familiar to them; Halliwell 
(1992) states that when the ability to articulate is complicated the students respond better to an 
action that comes from a game since in this way has more significance than the learning through 
explicit articulation. Also Asher (1925) claims that “speech directed to young children consists 
primarily of commands, which children respond to physically before they begin to produce 
verbal responses” (p.1).  
Facilitator also became aware of the need of considering Anticipated solutions when 
planning the lessons for instance if facilitator needs to use a tape recorder, and the one the school 
has is not working, then the facilitator should have a way of solving this inconvenience. For 
instance, during the class about animals, the teacher was going to play a short story about 
animals but the tape recorder did not work, therefore the teacher had to do a live listening, while 
the teacher was telling the story she was also performing it, for example she said “the elephant 
kicked the tiger out” then the teacher made the action of kicking out, the teacher did the actions 
during all the story. 
Facilitator came to the conclusion that from any situation that emerges in the classroom is 
an opportunity to improve in different aspects such as classroom management, academic 
development of students and also problems concerning students’ personal lives that can affect 
their academic performance in the classroom. 





5.1.7 Social View. 
The teacher could observe that learners, from a low socioeconomic status, do not have the 
same resources such as didactic material, workbooks or technological devices like video 
projector and computers as students from a private school to learn a target language (English). 
To fill those gaps, the teacher assumed the role of a designer of materials in order to facilitate 
students’ learning process. But in these situations, it is where paralinguistic features take place as 
an aid for facilitators teaching and students learning. Facilitators need to be creative with the 
paralinguistic features in order to do their best to compensate the lack of materials, for instance, 
since the school does not have a video projector or a computer that the teacher could use in order 
to present vocabulary, the teacher should prepare some material like flashcards and also she had 
to implement the body language in order to teach the new vocabulary. Also some students did 
not have some resources to work in the class, for instance, when they had to paint, some students 
could not do it because they did not have colors, then facilitator borrow hers to those students 
who needed them. As a way of conclusion, as a teacher should be prepared for those situations in 
which students may not have some materials to work in the class, as a result some students could 
be delayed in the peace of the activities, to illustrate this, for those students who do not have the 
materials, teachers are going to lend theirs in order to avoid students borrowing their partners 
material’s since it could result in a discipline problem. 
5.1.8 Personal Growth 
The teacher noticed she improved the way she guided the classes, given the fact that she 
spoke most of the time in English and she could make themselves understood by the use of 
paralinguistic features. For instance, at the beginning of the practicum, facilitator used 70% of 
English in the classes and the other 30% was Spanish because it was difficult for students to 





understand what the teacher was saying. After two weeks of the practicum, students could have 
better understanding of what the teacher said in English with the support of paralinguistic 
features, during the last moth of the practicum, the facilitator could speak 95% in English and 
students could comprehend it as well. For instance, around two months later in the practicum, the 
teacher was giving some instructions about a word search, she was explaining what they had to 
do and what a word search was, in order to portray what they had to do, she drew on the board 
the word search In order to show students what they had to do, around the word search she write 
some words that they had to look for, then some students said “a es una sopa de letras, y tenemos 
que buscar estas palabras (signaling to the words around the word search)” 
The facilitator could realize that she need to play different roles in the class: as facilitator, 
and as a parental figure (for children). To illustrate this, teacher had to learn how to deal with 
students’ familiar difficulties since some students came to classes with some hard situation that 
could affect their development in the classes; for instance, a student who came with a personal 
problem, he did not eat a breakfast and that affected what he did during the class, so teacher are 
expected to know how to manage that kind of issue without exposing the student’s problem to 
others. 
5.1.9 Things to improve. 
Taking into account the problems facilitator faced during the implementation, there are 
some aspects to improve in terms of activities and material. 
The first thing to improve is the use of some material to teach members of the family, for 
example, in the class about the members of the family in which the facilitator wanted to teach the 
word “uncle” as a member of family, it is necessary to use a different strategy from the one the 





facilitator implements; for instance, instead of trying to explain the relationship between the 
members, the facilitator could bring some pictures of a well known TV show family “The 
simpsons”, including all the members, since most of the learners have watched some episodes, 
then learners are going to recognize the members when the facilitator present them, by pointing 
at the member and saying the word (uncle). 
The second issue to improve is the use of the material about animals (toys), given the fact 
that in a moment of the class, learners started to play with the toys and this created a classroom 
management issue, the facilitator could not ask students to bring toys in a future, in order to 
avoid behavioral problems; another way of implementing toys is divided the group in two lines 
one in front of other (face to face)  then the facilitator is going to stand behind of one of the lines 
and is going to show one of the toys, the line who is in front of the line ahead of the teacher, have 
to make the mimic of the animal the teacher is showing and the other group has to guess what is 
the animal that their partners are performing. 
The facilitator concluded that she have to think deeper when planning about the problems 
she might have when teaching and try to find a solution before presenting the class. 
5.2 Student´s responses 
5.2.1 Imitation and repetition: reactions and attitudes towards the implementation of 
paralinguistic features. 
During the first stages of language learning, repetition is essential because other people 
become models on how the language should be used in terms of functions, pronunciation, range 
and problem solving. Constant exposure to the language can provide relevant opportunities for 
learners to use it in a meaningful way through imitating others when they are constantly listening 





to the language; unfortunately the number of hours that our students are exposed to the language 
is very limited; therefore, the teacher has to implement different strategies that enable those 
hours to be properly used. According to Skinner (1974) a child gets his first discourse through a 
methodology which is known as the operant process. Operant process implies that a dialect is a 
movement that a child gets deliberately without any outside energy. Along these lines child 
procures his dialect one in his through and through freedom without any kind of pressure. The 
students’ reactions towards the implementation of paralinguistic features were very successful 
since many of them were focus on the implementation of the activities; it was evidenced when 
the students reminded the teacher the class routine or when they sang a song by themselves.   
At the beginning of the practicum the students were attentive on what the teacher made 
and they were expecting what it was coming next; the teacher created some daily routines in 
order to have the students’ attention captured, for that the class always started with a greeting 
song which was divided into two parts the teacher started and the students answered “T: hello, 
hello hello how are you,\Ss: I am fine, I am fine thank you and you? In the first classes the 
students sang the song with the help of the teacher  but then they did their corresponding part by 
themselves, after the sixth class the students not only sang their part they also made the teacher’s 
part, that showed that this routine helped to interiorize new vocabulary in an implicit way.  
The second reaction the students had with the use of repetition was related with a praying 
that they made every day  before the beginning the class at the first time they did the praying 
they were engaged and motivated since it was accompanied by body movements facilitating the 
students’ comprehension. the students’ attitudes with this routine were positive and successful 
since for example one day when the teacher forgot to pray the students reminded her about the 
praying saying “teacher the praying”, it shows other positive aspect of this was that at the end of 





the practicum the students learnt how to make a short pray in English to support this 
Brunner(2001) agrees that repetition matters in light of the fact that it can hurry and develop the 
engagement process. Imitation becomes relevant in the classroom when this is done in a regular 
basis, songs for example were very useful during the classes, for example they were used to 
saying “hi” and to say “goodbye”; the first sessions included repetition and then students 
gradually memorize the songs ; even though repetition has been condemned and considered as 
inefficient by most of the recent theory of language acquisition, it proved to be relevant if it is 
worked through imitating what the teacher is saying along with the body movements and 
gestures.  
Students reacted really well when they had to repeat rhymes related to the body parts, 
when they were singing and pointing at the different body parts they were focused on what they 
were doing and were willing to continue with the activity. Learners also imitated the teacher 
when they repeated the same teacher´s expressions and behaviors to give some commands, for 
example they would say “silence please” and they would tap quietly their desk just as the teacher 
usually did it. Imitation and repetition becomes relevant at the time of following and 
understanding important commands, learners got used to different regularly used expressions 
during the class that promoted good behavior, order and commitment during the class activities. 
An example of imitation was when a little girl directed a song by herself without any help and 
she did it without any mistake, the song was constantly sang in any time during the class with the 
objective of teaching commands and parts of the body the song was sung by the teacher and the 
students had to repeat what the teacher said and they had to make what the teacher asked like this 
“if you are happy and you know you say hello” and the students had to repeat the last word in 
this case “hello” but using their hands to express the greeting. or “if you are happy and you know  





touch your head”  and the students said the last word touching the corresponding part it shows 
that the beginner learners learn more when they enjoy what they are doing through constant 
repetition. 
learners were actively engaged in most of the classes because the teacher always spoke 
using body movements in order to represent with her gestures what she was talking about; due to 
this fact, the students’ motivation was high during all the sessions because they were engaged 
trying to understand what the teacher was saying based on the signals the teacher used, it was 
reflected in the students’ attitudes since they showed interest, paid attention, were receptive, they 
observed the teacher’s movements, and they were surprised to see the teacher speaking in 
English. 
5.2.2 Translation and Use of L1 
The role of the student´s mother tongue in the classroom is a highly discussed topic, it is 
as controversial as repetition but some theorists argue that it can play an important role in 
language learning if it is well used and interpreted. Translation is almost inevitable when all 
learners share the same mother tongue and then English is the only subject taught in the target 
language with very limited hours. Even though the teacher made use of English almost all the 
time of the class, the students tended to translate nearly all what the teacher said in spite of her 
efforts to prevent this to happen; learners would immediately translate what the teacher said, 
since the students felt more comfortable spoke in their mother tongue, but other thing this 
showed was that they wanted to demonstrate they understood what the teacher was saying so it 
became in a competence for them. of course this could have shown a positive characteristic, 
being it that learners were truly understanding what the teacher was saying, this was very 





repetitive when giving verbal instructions related to any activity for example worksheets or 
activities on the board.  
There were always more proficient students that translated what the teacher said while 
others were passive listeners; this was something important to reflect on since these passive 
students were being overwhelmed by the ones who were more active and seemed to be more 
connected to the class; the fact that some students were not translating did not really mean that 
they were not understanding what the teacher said. On the other hand, translation can play an 
important role in students´ motivation since they showed to be really connected with the 
activities and if the teacher nodded when they translated and showed a friendly face or smile, this 
gave them confidence, letting them know that what they were interpreting was correct; 
moreover, children tend to be very competitive because they are usually of a solid individualistic 
nature until certain age; when performing different activities, the students made use of L1 to 
interpret the teacher´s instruction with the motivation of getting the activities done as soon as 
possible to receive some kind of praising or reward.   
5.3 Linguistic outcomes 
5.3.1 Language Development 
Before the practicum took place, learners were not used to listening to their English 
teacher talking in English since he only taught some isolated vocabulary related to numbers, 
animals, days of the weekend, but these was not really internalized by the students. Therefore, 
they were not used to listening to these expressions in a real context because the teacher did not 
provide the opportunities to do so, since one of the methods that the teacher used was grammar 





translation which has to deal with translating a complete text. That is why the students were 
amazed when listening to the practitioner speaking in English 90% of the class. 
Halliwell (1992) explains that understanding through seeing is a tool that students can 
benefit from to understand language. In the listening comprehension part, there was a 
progressive improvement in learners’ understanding of the explanations, instructions and to what 
the teacher said in general. The practitioner’s speech was always accompanied by body 
movement and facial expressions that allowed learners to get the meaning of what she was 
saying; through the use of paralinguistic features learners got used to listening to the same 
routinely expressions required to be used in each of the sessions, such as “Let´s pray” 
accompanied by the practitioner performing the symbol of praying with her hands, It was 
observed how learners at the beginning did not understand the practitioner’s instructions in terms 
of basic commands, and then they got used to these commands through constant interaction. An 
example of students’ progress in the listening part since the first day to the last one is shown 
through the following examples: the first day of the class, the teacher asked them to take out their 
notebooks, but at the first time they did not understand, so she asked them again but in this time 
she used paralinguistic features using as a support one of the student’s bag and taking out an 
English notebook to represent what she was trying to say; however, it was not enough to make 
this representation one time, it was necessary to implement the same example three times until 
they understood the instruction of the teacher, this process was repeated in different classes 
several times to make them internalized the command. The progress of the students was 
demonstrated after the fifth class when the teacher had not to make the representation to make 
herself understood. Other examples were associated with the classroom rules that the teacher 
proposed during the first session which students learnt to identify and follow through the 





constant repetition always presented with the use of paralinguistic features, some examples of 
those rules were when they had to make silence, the teacher used her finger close to her mouth 
making the sign of silence along with the phrase “quiet please”, this kind of commands were 
understood from the beginning. The second rule was “Do not laugh at your partner” represented 
with the sound of laughing interpreted by the teacher, but with this rule there was the need to 
reinforced the explanation using Spanish; however, the constant repetition and interaction in 
English led students to internalize the command, and in the seventh or eighth class the teacher 
just had to say which is the second rule?( “Do not laugh at your partner”), and they stopped 
laughing, that showed a progress in the listening skill.   
The outcomes were also observed with oral responses in which learners showed 
understanding of what they heard  by answering in a spoken form, for example, since the teacher 
asked about the third rule and at the beginning of the practicum they said the rule but in Spanish, 
and they did it because the teacher reminded them the rule by the use of her body movement; 
however,    after five classes, they started to produce in English without any  kind of helping. The 
students  answered saying the third  rule at the same “do not eat during the class” time.  Also 
learners performed songs regularly during the sessions, in the first classes learners found it hard 
to cope with, but given the fact that the practitioner repeated many times the songs and  made 
them using her body language, gestures and facial expressions when singing them, learners were 
able to internalize them easier, for example in the song about “if you are happy” since they had 
to follow the teacher’s instructions.  Bruner (2012) states that using routines in the everyday 
sessions will help the students for language development, they can predict meaning and 
intention; moreover the teachers can add variation and innovation using more complex language 
every time. Students’motivation towards learning and singing the songs was high and this was 





evidenced when there came a point where at the beginning of the sessions learners  just stood up 
and started singing and they just followed the songs by imitating what teacher said but not 
singing them in the right form, also they only did it when the teacher came into the classroom but 
not with their own initiative, they sang the song a soon as the teacher started, the teacher always 
entered to the classroom and she directed the song saying her part since the song was divided 
into two parts, one for the teacher and the other for the students; however, three classes later the 
students sang a greeting song even a part that the teacher sang “hello, hello, hello how are you” 
also  their singing was accompanied by the same body language used by the practitioner.   
The practitioner could also witness that learners even sang the songs during their regular 
break which happened right after the English class. This same behavior happened during a prayer 
that the practitioner performed with learners at the beginning or end of each session, always 
along with body movement to show or reflect what was being said in the prayer; learners would 
always say “teacher the prayer” showing  high motivation and engagement towards this activity. 
Another part that showed speaking part production was concerned with other classroom’ rule 
“Teacher, I have a question” accompanied always with the raised hand and saying “teacher I 
have a question” 
Learning strategies are used by the students with the objective of clarifying their ideas to 
understand some information and solve problems in a successful way. The students used some 
learning strategies to facilitate their comprehension such as repetition; this strategy can be 
considered as a valid practice because learners can retain important vocabulary that has been 
practiced during the lessons, this was evidenced when students wanted to say something for 
example: “teacher I have a question”, this expression was regularly used during the activities; 
therefore, they tended to repeat it constantly in and out of the classroom. This strategy also 





benefited the students in their confidence and motivation towards learning English, since when 
they spoke in English, they were given more attention by the teacher and classmates, also 
because this was one of the rules of the classroom raising their hands and using the appropriate 
expression in different situations for example “I have a question, I don’t understand or can you 
repeat please?”.  
Also repetition is a valuable tool which helps the students who do not have enough 
exposure to the language to consolidate what they have been learning during the class, since they 
memorize the vocabulary easier. But the students’ improvement was noticed with the use of this 
strategy for example when the teacher is giving the instructions, they already understood, also 
when the practitioner introduced new words during the activities, or something so important was 
that she did not have to use Spanish at all; just by using her body language she could make 
herself understood and students were enthusiastic trying to understand what the teacher was 
saying.  
The vocabulary learnt during the classes was later used effectively in different other 
activities such as worksheets evidencing that the words and expressions used in the songs had a 
relevant impact on the student´s knowledge, for instance when they had to solve a wordsearch, 
the students had internalized the enough vocabulary to solve it, because they had learnt it during 











6.1 Social, academic, personal, professional and institutional impact:   
This classroom project was of great significance socially, academically, personally, 
professionally, and institutionally. It was proven that the use of paralinguistic features in the 
classroom really had a positive impact on the language learning process of students in fourth 
grade at a public institution. What the practitioner teacher had planned to do during the English 
sessions concerning the use of paralinguistic features came as planned provoking wonderful and 
rewarding experiences in a context where English is underestimated and not viewed as important 
as it is; this social context requires teachers who work from the heart to offer learners a true 
English learning experience despite the few hours available. Socially, this project had an 
important impact on students’ personal experiences, learners felt capable of dealing with new 
knowledge that was presented to them; learners developed some social skills since this was 
constantly practiced during the sessions where they negotiated meaning to get something done or 
they cooperated to achieve a common goal. Learners practiced following instructions and 
became more disciplined during the lessons, they demonstrated to be capable of being in social 
interactions behaving accordingly.  
At the beginning of the practicum, the students were not used to listening to a teacher 
talking in English all the time; but through constant repetition and the use of body language they 
felt comfortable and were able to follow the instructions accurately  without diverting their 
attention to anything different; therefore learners also showed a good academic performance in 
terms of getting tasks on time and having good grades for the English subject; parents were 
actively involved for example when they were asked to create some masks to represent different 





animals. It could be said that the image of English in the school went up since learners were an 
example to other learners showing high commitment and enthusiasm towards learning English.  
In terms of professional growth, the role of the teacher in the classroom was crucial at the 
time of connecting learners with the subject of study; in the case of English subject, the 
facilitator was able to transmit a positive and meaningful image of the English language to the 
students since day one; having a good, positive attitude towards the classes was key to motivate 
learners to participate, be disciplined and enjoy all the sessions. The constant use of nonverbal 
communication allowed the teacher to engage the students at the beginning of the sessions using 
gestures and body movements such as pacing up and down the classroom looking for appropriate 
answers and contributions from the students after giving instructions or introducing a new 
activity such as a song or an usual praying performed at the beginning of each class. The teacher 
learned that through the use of her body movement, such as moving the hands, he could show to 
the students that they were all there to be engaged in the teaching, to get them involved in what 
was going on in each session.         
Institutions have always been benefited from pre-service teachers performing their 
practicum in their classrooms since they bring along new methodologies and ideas so that the 
target language is viewed in a better and positive way. Teachers nowadays must implement 
different strategies so that all learning styles and needs are considered; focusing on the use of 
paralinguistic features in the classroom is something that teachers sometimes leave out because 
they think that is not relevant; however teachers are unaware of its impact on learners’ attitudes 
and understanding, with such practitioner, the institutions can learn the importance of 
considering having teachers with a positive attitude, teachers that despite the difficulties such as 
lack of material or very well behaved students, they look for strategies to face the different issues 





that emerge in a classroom at a public institution whose students have a medium-low social 
economic status.      
6.2 Professional development 
The use of paralinguistic features during the classes gave the practitioner teacher some 
interesting things to reflect about his professional practice. One of the most important 
conclusions being the need of implementing different strategies so that learners’ capabilities for 
learning a language are maximized to their greatest potential. Paralinguistic features were the 
main focus of this classroom project, therefore the teacher reflected on its validity and came to 
the conclusion that is an important tool to foster participation and engagement with the class, 
also providing an easier approach to the activities and new topics acting as a bridge for 
understanding of the language. Simple gestures such a nodding the head when the student 
participated showed the teacher’s approval of the answer, therefore approving the students’ 
responses, making them feel comfortable during the lessons.  The use of nonverbal expressions 
stressed the position of the teacher as the leader but they felt as an important part of the lesson 
too, because they would all use the same expressions the teacher used, therefore they felt they 
had the right to participate. The teacher discovered that she could maximize the students´ 
potential with the use of paralinguistic features, not only to engage them with the activities but 
also to make herself understood without having to use Spanish, the students would not feel 
challenged, and would not feel the need to try to understand; but with the constant use of English 
along with the nonverbal behavior, learners were all the time connected trying to follow the 
teacher´s instructions and even though they were not aware that they were making use of 
paralinguistic features, they could reinforce their understanding of different expressions and 
vocabulary accompanying with body language, always imitating what the teacher did.     





6.3 Linguistic responses  
The nonverbal communication was used by the teacher constantly to ratify 
communication, to clarify what she was trying to convey to the students when giving 
instructions, when introducing new vocabulary, expressions and topics. In the case of giving 
instructions, students knew when and how to respond according to the teacher’s use of nonverbal 
communication, for example in the case of the instruction quiet, the teacher´s finger went to the 
mouth indicating that it was time to make silence. In the case of the songs, it was easier for 
learners to remember each part of the rhymes when they were accompanied with gestures, facial 
expressions and body movement represented what was going on in the songs.  
Learners demonstrated understanding of different topics, vocabulary and expressions 
which was evidenced when the teacher carried out practical activities that involved active 
participation in the class and development of some worksheets. Not all of the time the use of 
nonverbal communication guaranteed the understanding of the words that were said by the 
practitioner, especially when the expressions were introduced for the first time; sometimes the 
practitioner teacher had to make use of other tools such as pictures, flashcards and the native 
language, in this case Spanish; the use of the native language was rarely used to make herself 
understood after trying hard to communicate with the help of paralinguistic features or other 
tools.   
6.4 Students’ responses 
At the beginning of the process learners seemed confused when they were presented new 
activities that they were not used to having in their English class; when the teacher used the 
paralinguistic features such as body language, facial expressions or sounds, the students were 
connected to what she was trying to say and they responded accurately to the instructions and 





commands. When the teacher used songs and rhymes to introduce or practice a rather new topic, 
learners reacted pleasingly towards the activities and imitated what the teacher said and did with 
her body. The use of kinesthetic methods proved to be useful in student´s learning process; 
learners´ willingness to take part in the activities proposed by the teacher improved as the teacher 
made them feel comfortable in a safe learning environment; when learners felt that they were 
really understanding, their interest towards the topics increased; learners then felt more confident 
and less anxious during the English class. Student´s motivation towards learning and practicing 
English was increased because they observed the teacher´s nonverbal behavior and they made 
sense of what she was saying; for example when she was teaching the body parts and she pointed 
and showed the corresponding body part being studied, she captured learner’s attention and they 
all imitated her verbally and nonverbally with a lot of excitement and good attitude towards the 
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                                                             Appendix 2 
Date of the class: 





At the end of the lesson the learners will be able to:  
• Learn some basic and familiar daily activities such as: wake up, have a shower, have breakfast, go to 
school, play in the park, watch TV and go to bed.  
• Practiced the use of those activities when responding to the question: What do you do every day? 
 
 
Estándares Básicos de Competencias (MEN): 
Estándar General: 
Comprendo secuencias relacionadas con hábitos y rutinas. 
Estándares Específicos 
•  Sigo la secuencia de una historia sencilla. 
• Hablo de las actividades que realizo habitualmente. 
 
Indicadores de logro: 
• Responde a preguntas acerca de rutinas diarias 
• Reconoce cuando utilizar el tiempo del día (mañana- tarde- noche) 
Assumed Knowledge:  





So that the lesson can be carried out ideally, students should be aware of the instructions that facilitator usually 
uses in class to explain and develop a topic.  
The rest is new vocabulary which is related to activities that are supposed to be familiar to the average age of 
these students. 
Materials: 
Lesson plan, markers, some images taken from the internet will be printed and used as flashcards. The same 






















The class will start by singing the song we 
always sing at the beginning.   
Song:  
Hello, Hello, Hello How are you? I’m fine; I’m 
fine, I’m fine thank you and you.  (2) 
 
Now Ls will perform a song using commands 
(This song is also used as a routine) 
Song: 
































Ls: Hello!!  (2) 
F: If you are happy and you know it and you 
really want to show it; If you are happy and you 
know it: say hello 
Ls: Hello!!   
(Say Hello - clap your hands - touch your head - 
move your feet - let´s jump). 
 
Facilitator will draw some images that represent 
the morning, afternoon and night. F will make 
sure that all of the Learners know the meaning 
of these words using some drilling. Then, F will 
show some images of characters of a very well-
known TV series for them (the Simpsons). 
These characters are performing some actions 
which will represent some daily actions. These 
will be drilled for some minutes, making 
reference to the drawings of morning, afternoon 
and night that are on the board.  
In the morning, Homer takes a shower.  
At night, the family watches TV.  
The drilling will go on until F considers that it is 






could affect the 
development of the 
lesson.  
• This is a 
complementary 
process, each stage is 
constructed based in 
the previous and 






























Then the teacher is going to say and 
performance what she does every day in order to 
show the students how to do it. 
 
Students will make groups of 3 or 4 people. 
They will take turns to say what they do 
everyday. A different person at a time will be in 
charge of asking the question:  
Manuel (ex.), What do you do everyday? 
 
In each group there will be a set of small images 
that will represent a good amount of daily 
activities previously worked. Therefore, in the 
case of Manuel, He will have the images as a 
support to say what he does daily.  
Then the others will take turns and will do the 
same.  
Notes: teacher will give first to the strongest 
learner of each group the set of images so that 
his group members see how the activity is done.  




• Students may 
feel shy to participate. 
• Facilitator will 
encourage students to 
participate during the 
session. Positive 




Ls may find difficult to 
memorize the amount 
of target vocabulary 
and expressions. 
• Ls will be given 
a great amount of input 
and opportunities to 
practice; however, they 



















Some students will come to the front and they 
will try to say what they do daily if possible 
without using any images they just can use their 
body language to remember how to do it. 
Without giving any instruction, Ls tend to 
correct their classmates, therefore this behavior 
will be allowed.  
 
Facilitator and Learners will sing a song to say 
good bye (This song is used as a routine) 
Song: 
Goodbye, goodbye, my friends goodbye, now 
it’s time to go.  
Goodbye, goodbye, my friends goodbye, I’ll see 
you later again. (2) 
 
will not be forced to 
memorize everything 
at once. 
EXTRA-CLASS WORK, ANNOUNCEMENTS, THINGS TO CONSIDER: 
 Draw what they do every day. 






Date of the class: 





At the end of the lesson the learners will be able to:  
• Memorize some vocabulary related to animals and their correct pronunciation. 
• Identify an animal by listening to its sound. 
 
 
Estándares Básicos de Competencias (MEN): 
Estándar General: 
Participó activamente en juegos de palabras y rondas. 
Estándares Específicos 
•  Comprendo información personal proporcionada por mis compañeros y mi profesor. 
• Participo en juegos y actividades siguiendo instrucciones simples.  
 
Indicadores de logro: 
• Reconoce los nombres y sonidos de diferentes animales. 
• Sigue instrucciones de manera adecuada. 





Assumed Knowledge:  
So that the lesson can be carried out ideally, students should be aware of the instructions that facilitator usually 
uses in class to explain and develop a topic.  
The rest is new vocabulary which is related to activities that are supposed to be familiar to the average age of 
these students. 
Materials: 






















The class will start by singing the song we 
always sing at the beginning.   
Song:  
Hello, Hello, Hello How are you? I’m fine; I’m 
fine, I’m fine thank you and you.  (2) 
 
Teacher is going to pray in order to teach the 
students some vocabulary and to give thanks to 
God. 
 Thanks God for the birds who fly, Thanks God 
 
• Discipline 
could affect the 
development of the 
lesson.  
• This is a 
complementary 
process, each stage is 
constructed based in 
the previous and 
 






















for the food we eat, Thanks God for the world 
we see. Thanks God. 
 
Now Ls will perform a song using commands 
(This song is also used as a routine) 
Song: 
F: If you are happy and you know it: say hello 
Ls: Hello!!  (2) 
F: If you are happy and you know it and you 
really want to show it; If you are happy and you 
know it: say hello 
Ls: Hello!!   
(Say Hello - clap your hands - touch your head - 
move your feet - let´s jump).  
Then the teacher is going to receive the 
homework she put the last class. 
  
Students bring a toy of an animal teacher said 
them the last class and one by one are going to 
come to the front and to introduce their selves 
saying that they are that animal, then they are 
going to make the sound of the particular 
animal. For example: my name is cat, miu; and 








Ls probably feel a little 
shy to come front. 
Teacher has to 
encourage them to do 
it, making with them at 
first to avoid the 
embarrassment. 
 
Students do not feel 
able to do the activity 
proposed by the 























then the  F is going to ask him personal 
information like where are you from? 
 
 
Students are going to make groups of ten and 
the teacher is going to give to each student a 
different name of an animal then the first 
student has to say the name of his animal and 
the second student has to say the name of the 
partner’s animal and his animal too, and in that 
way until the last one.  With this activity the 




In this finally activity students are going to play 
a game called broken telephone students are 
going to make a semicircle and the teacher is 
going to say an animal in the student’s ear and 
that student has to say the same word to his 
partner, all the students are going to listen and 
say the word, when the last one listens the 
animal he has to say and write on the board 
facilitator. 
Teacher is going to 
explain them that it is 
an activity to learn it 
does not matter to 




























what he understood, it does not matter if they 




For the next class students have to bring a word 
search which contains 10 animal’s vocabulary 
but they should not do it, it is to make in the 
next class. 
 
EXTRA-CLASS WORK, ANNOUNCEMENTS, THINGS TO CONSIDER: 
 Bring a word search about animal’s vocabulary, without developing maximum 10 words. 






REFLECTION OF LESSON PLAN 7 
Students' responses Description Reflection 
Towards the material: 
instructions, impact, type of 
material, skill development, 
time management, authentic or 
adapted 
What went well? 
What didn't go that well? 
What would you do different 
next time? 
The material the teacher used 
were some toys students had to 
bring (animals), students 
presented themselves saying the 
name of the animal and making 
the animal sound e.g. my name is 
cat, miau. Each student came to 
the board and presented 
him/herself, when the teacher was 
going to start a different activity 
students started to make the toys 
sound (since the toys where of 
those which make sounds), and 
they started to mess around then 
the teacher picked up all the toys 




During the class we could notice 
that students respond effectively 
to the use of paralinguistic 
features, it was evidence in the 
way they answered to the 
activities instructions and also 
during the activities, for 
instance, when the teacher gave 
instructions for broken 
telephone making the mimic of 
the game (the teacher first did as 
if he was the teacher whispering 
the sentence to the students ear, 
then she play the role of the 
student who receive the message 
and so on), then students show 
understanding by telling in 
Spanish what the teacher did (la 
profesoranos dice unapalabraen 









el oido y nosotrostenemosque 
 decirle la palabra al quesigueen 
la linea). 
In this class we could notice that 
what the theory says about 
gestures and body language is 
closely related to what the 
project want to demonstrate, as 
Cook and Goldin Meadow 
(2006) “says that adding 
instructions make instructions 
more effective”. 
In general the activity went well, 
they all participated, and also 
they did a very good job 
presenting themselves and using 
their voice and movements to 
represent the animal, what did 
not go well was the disciplinary 
part since students lose their 
focused, since a toy is a factor of 
distraction for them and more 





when the toy make any sound or 
movement; taking into account 
this experience next time the 
teacher would not ask them to 
bring any toy in order to avoid 
disciplinary issues, another thing 
I can implement is to pick up the 
toys at the beginning of the class 
and give them back the toys 
when it’s time to use them. 
Towards the tasks and activities Students were engaged doing all 
the activities, they were also so 
active, when the teacher told them 
to made groups of ten people and 
to say their animal name and 
made the mimic and their 
partners’ also, for instance, in this 
activity students have to say the 
name of their animal, do the 
mimic of it and their partners 
animal and mimic also; they all 
did the activity and also they have 
the implementation of activities 
involving all students doing 
sounds and mimics at the same 
time are a good way of keeping 
them engage and also of 
controlling discipline, with this 
kind of activities students tend 
to have fun and learn and 
memorize at the same time. 
As Linksman (2012) says 
“Kinesthetic learners require 
body movement and action for 













optimal results, they need to 
move around and they need to 
use their hands”. In this way 
students are going to internalize 
and learn vocabulary effectively. 
Towardstheteacher Students showed understanding of 
teachers instruction by translating 
what the teacher said into Spanish 
and also by doing what the 
teacher asked them to do, the 
teacher told students to get in 
groups of ten people, students had 
to say their animal name and then 
their partner’s animal also; 





The implementation of 
paralinguistic features such as 
body language, gestures and 
voice, help students to 
understand what the teacher is 
saying, and also help the teacher 
to avoid using the L1, as in the 
class the teacher demonstration 
of the activity, made instructions 
clear. 
Saitz (2007) says that in 
language education, teachers are 
expected to perform their classes 
in a more effective way, and 








foster the creativity which can 
help beginner students 
understand by using certain 
strategies that compensate their 
understanding, implementing the 
use of body language and 
gestures can help teachers and 
learners to achieve these goals. 
Students responded positively to 
their teacher teaching style and 
paralinguistic features, they 
understand everything the 
teacher said, for instance, when 
the teacher was explaining the 
broken telephone activity, 
students were all very attentive 
and understood what the teacher 
said by saying in Spanish what 
they understood; although, the 
teacher had to face some 
disciplinary issues, for instance, 
when the teacher was explaining 









an activity students started to 
mess around with the toys, 
teacher had to pick up students 
toys in order to control 
discipline 
 





Professional growth Description Reflection 
Teacher's role  The teacher spoke only in 
English, supporting her with her 
body language, gestures and 
voice. For example while 
explaining the activity about 
broken telephone, the teacher 
first gave the instructions 
without the use of body language 
and gestures and students did not 
understand what the activity was 
about, then the teacher repeat 
instructions and started to act as 
if she was the students, and 
started to act like if she was 
playing the broken telephone, 
then students started to translate 
what they have to do (students 
said: “teléfonoroto, la 
profesoranos dice un animal en 
el oído y 
nosotrostenemosquedecírselo al 
The teacher played the role of the organizer, 
given the fact that the success of the activity 
depends on how well the teacher gives the 
instructions of the activity, for instance, the 
teacher performed the actions of the activity 
in order to make instruction very clear. 
As Cook and Goldin Meadow (2006) says, 
adding gestures when giving instructions 
make instructions more effective, for 
instance, when the teacher started giving the 
instructions without any paralinguistic feature 
students did not understand the activity, but 
when the teacher repeat the instructions 
performing the action of the activity students 
did understand what they had to do. 






Material design For this class there was no 
necessity to develop or create 
any material, since the teacher 
implementation of their body 
language was enough for the 
success of activities explanation 
and instructions and also 
students were in charge of 
bringing a toy they were going to 
use in an activity. 
It is also good to make students bring some 
materials, and let them interact with it, they 
will have fun (Linksman, 2012), also the 
teacher can make her body language and 
gestures the only material they need, since 
she can perform the actions, sounds and 
behavior of the animals (Saitz, 2007). 
The material design was good since the 
students could interact with the material and 
they were so happy to have their own 
material to make the activity.One negative 
aspect of the material students bring is that it 
could be a distraction for them, for instance, 
some students started to pay more attention to 
their toys and started to play with them, and 
also the toys did not play an important role in 
the activities. 
Students' roles In this class students were the 
center of the class, since they 
were the ones who speak most of 
the time and the ones who 
Students were active learners since they take 
part of all the activities done in the class, they 
were more productive than just receptive, in 
this class students just needed the teacher for 





develop the activities, for 
example as in the activity of 
saying the animals name in order 
to memorize them, students were 
the ones who speak and the 
teacher just observe them. 
receiving the instructions of the activity, as 
Linksman(2012) says “Kinesthetic learners 
require body movement and action for 
optimal results”. For instance, when students 
were saying and performing the animal they 
chose, in order to memorize them, the teacher 
gave the instructions, and then allowed 
students to do the activity while she observed 
how they developed the activity; Students 
developed successfully all the activities, they 
also implemented their body language during 
some of the activities, for instances in the 
activity of memorizing the animals they did 
the mimic of the animal apart of saying the 
name. 
Language use The teacher carried out the class 
all in English; she did not use 
Spanish even when instructions 
were not understand by students, 
she just relied on her non-verbal 
language to make instructions 
clear. For instance, when the 
Using non-verbal language facilitates 
students understanding and learning of the 
target language (English) and help teacher to 
avoid translation in a great percentage, for 
instance, teacher did not have to rely on the 
mother tongue (Spanish) since the non-verbal 
language help her make instructions clear. 





teacher gave instructions for the 
broken telephone game students 
did not understand what they had 
to do, then the teacher instead of 
relying on Spanish, she just 
performed the game while giving 
the instructions (she started to 
act like if she was playing the 
broken telephone). 
 
This can be support by Cook and Goldin-
Meadow (2006) “The gestures teachers 
produce during instruction could facilitate 
learning by helping children understand the 
words that accompany those gestures” 
The teacher’s implementation of the body 
language and gestures went well, since it 
accomplishes its purpose which was students 
understanding of instructions and topic and 
avoid using L1 while giving instructions 
Patterns of interaction The kind of interactions this 
class had were teacher/ students 
when the teacher gave 
instructions, for instance, when 
the teacher asked students 
questions about students 
personal information (in the 
activity in which students 
introduces themselves by saying 
they were an animal), and also 
student/student this was seen in 
the activities, since students were 
Taking into account that students are 
beginner learners who have been exposed to 
English in a minimal proportion, 
teacher/student interaction was appropriate 
for students since, the teacher first gave the 
input and then students practice it and 
produce it, for instance: when the teacher 
gave the instructions of the broken telephone 
and then students developed the activity 
without problems. And also in the beginners 
case, it is good the student/student 
interaction, in which students practice 









interacting with each other, 
talking between them, for 
instance, when students 
developed the activities broken 
telephone and the round table 
memorizing the animals in 
which students interact with 
themselves not with the teacher. 
between them what they have learned from 
the teacher, for instance, in the activity of 
memorizing the animals, students interact 
between them by saying an animal and also 
doing the mimic of the animal, accompanying 
the name of the animal with the imitation of 
the animal. Then, as Gregersen (2007) 
argues, nonverbal language complements 
verbal language and facilitates an effective 
communication between learners and topic; 
in the class we could notice that what 
gregersen states is confirmed with the 
students’ responses during the class.The 
interaction between students went well, they 
worked successfully during the class, for 
instance, during the activity of memorizing 
the animals, they tried to help each other 
when someone did not remember an animal. 











Students produced some 
utterances during the 
presentation activity, 
students introduced 
themselves by saying the 
name of the animal they 
had, for example one 
student said “my name is 
cat”, other student said” my 
name is lion”, and so on. 
Also students produce 
some utterances in English 
like for example: when the 
teacher asked for silence or 
to sit down, they 
immediately repeated what 
the teacher said “sit down” 
“silence” and also move 
their hands to accompany 
silence and sit down. 
As this is a process, we just can expect 
students to produce isolated utterances, since 
they can produce just what they have learnt 
from the previews classes and by listening to 
their teacher, students interact in English just 
for a short period, but with the help of the 
body movements they can make themselves 
understood. For instance, in the activity of 
presenting themselves, they say the name of 
the animal (which they learnt the previews 
class) and supported it with the movement of 
their bodies (plating the role of the animal). 
Something positive with this activity was that 
students could produce isolated words and 
also some sentences they usually used in 
class, for example, students were able to 
produce the words they learnt in previous 
classes (the vocabulary), and also the words 
they use daily like may I go to the bathroom 
please?, sit down, listen to me, stand up, and 














Students interact most of 
the time in Spanish, they 
just interact in English 
when they are asked to by 
the teacher, for example in 
the activity of presentation, 
since they are asked to 
present themselves and 
they already know the 
utterances in English they 
had to produce, they can 
interact in English for a 
short period of time relying 
on the body movements to 
make their partners 
understand what kind of 
animal is he/she. 
Paralinguistic features are very important in 
the interactions, since students make 
themselves understood by implementing 
movements of their body and sounds to 
reinforce the spoken part. 
